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Links used in Presentation:
(Reducing S/R with PBIS)

« Celeste Nameth celeste.nameth@azed.gov
« Dan Davidson dpd@nau.edu
« http://www.azed.gov/special-education/task-force-best-practices/
« https://www.azdes.gov/WorkArea/linkit.aspx?
E|n% dentifier=id&ItemID=8073&lib! D=885%

« http://pbisaz.org/ > Getting Started

http://www2.ed.gov/policy/seclusion/restraints-and-seclusion-resources.pdf

« www.azed.gov/special-education/2014/05/08/seclusion-restraint-guidance/
« http://www.aclu.org/racial-justice/school-prison-pipeline
« http://csgjusticecenter.org/youth/media-clips/zero-tolerance-behavior-

0lICIes-IN-SCNOOIS-|

* www.pbis.org
« http://www.youtube.com/watch?v=h7XHc9tdLpE
« http://pbismaryland.org/ > Archives

https://www.pbisassessment.org/home

« http://vimeo.com/3744737

OBJECTIVES

+ Outline key elements in seclusion and restraint LEA
policies

» Describe how PBIS (all tiers) can help prevent
seclusion and restraint

* Provide resources to learn more
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Task Force Recommendations

http://www.azed.gov/special-education/task-force-best-practices/

XA rizona \ﬁfw

Department of Education [ seanch B3

HouE FIND A SCHOOL ALLPROGRAMS STAFEDRECTORY CONTACTUS FAQ COMMON LOGON

SPECIAL EDUCATION

Home | Resources for Parents | Resouroes or Schools ™| Whats New | Calendar | ConiactUs ™| Ste index |

5 DEPARTMENT MENU tisgorars oo o st Sacel Gcsion o e 5 UPCOMING EVENTS
Superinmndent Task Force on Best Practices in Special Education

and Behavior Management -

« Senste B 1197
Py — « Reportrom e Task Frce on Best racsces in SpecialEducaton and Benior

Management

Educans Contaton « Mestng Minuis N == o
Financa T/ Business Senvces « nuies of 71609 Meetng
Soocal Ecucaton Vanutes of 75109 Mostng ‘
s— - + Minuies of 81409 Meesng “The ABCs of Assiste
Engis Language Leamers promsisitestrabend T
EnploymantOpponmtes « Pubic Document Request Form Serios 20122013
‘Schoot Recors /School Ress o A8 S Tbrint -

Task Force Recommendations

*Prohibit Some Procedures

*Prohibit Restraint/Seclusion — unless “imminent” danger
*Positive School Climate — PBS for all students

Tiered System of Interventions

*Train School Staff —

*Report Incidents — Administration, Parents

*Data-based Decision Making — to learn from incidents

Task Force Follow up (2011)
https://www.azdes.gov/WorkArea/linkit.aspx?
Linkldentifier=id&IltemID=8073&libID=8856

. ARIZONA
DEVELOPMENTAL
DisABILITIES
PLANNING CouNciL™
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Task Force Follow up (2011)

Recommendations:
* Resume some of the work of PBISAz

* Convene an Advisory Board to assess and plan for
statewide implementation

* Develop and maintain state Leadership Team to
oversee implementation

* Seek partnerships within the state
* Develop a network of PBIS coaches

* Consider legislation on seclusion & restraint

Positive Behavior Interventions Visit
and Supports of Arizona PBISaz.o rq
MULTI-TIERED SYSTEMS OF SUPPORT

BY MAKING SCHOOLS
PREDICTABLE,

CONSISTENT,
POSITIVE,
AND SAFE.

Visit
PBISaz.org

GETTINGSTARTED  ADVISORY COUNCIL  CONTACT US

PBIS OVERVIEW

Positive Behavior Interventions
and Supports of Arizona

What is PBIS?

Overview

vistory

m Overview
= History of PBISaz

= Leadership requirements
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Visit
PBISaz.org

Positive Behavior Interventions VIEW  GETTING STARTED r
and Supports of Arizona —_—

Measurable
Outcomes

e Sives Aaed Winmars 2914)

= Decreased office
discipline
referrals

® Increased
student
achievement

@ Improved scho
climate & safety|

Visit
PBISaz.org

Positive Behavior Interventions VIEW  GETTING STARTED r
and Supports of Arizona

Getting Started v

®m District
Readiness
Agreement

®m School Readiness
Agreement

@ School Outcome
Criteria

= Service Provider
Criteria

Positive Behavior Interventions Visit
and Supports of Arizona PBISaz.or
Fblsaz.org

http:/ /vimeo.com/3744737
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Positive Behavior Interventions PBISOVERVIEW ~ GETTINGSTARTED  ADVISORYCOUNCIL  CONTACTUS
and Supports of Arizona

Welcome to PBISAz.

Task Force Recommendations

Restraint Seclusion Resource - USDOE

://www2.ed.gov/policy/seclusion/restraints-and-seclusion-resources.pdf

4 " RESTRAINT AND SECLUSION:
) \' RESOURCE DOCUMENT

! U.S. Department of Education
i =
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USDOE 15 Principles

Every effort should be made to prevent the need for the use of restraint and for the
use of seclusion

Schools should never use mechanical restraints to restrict a child’s freedom of
movement, and schools should never use a drug or medication to control behavior
or restrict freedom of movement (except as authorized by a licensed physician or
other qualified health professional

Physical restraint or seclusion should not be used except in situations where the
child’s behavior poses imminent danger of serious physical harm to self or others
and other interventions are ineffective and should be discontinued as soon as
imminent danger of serious physical harm to self or others has dissipated.

Policies restricting the use of restraint and seclusion should apply to all children,
not just children with disabilities.

Any behavioral intervention must be consistent with the child’s rights to be treated
with dignity and to be free from abuse.

Restraint or seclusion should never be used as punishment or discipline (e.g.,
placing in seclusion for out-of-seat behavior), as a means of coercion or retaliation,
or as a convenience.

E]

USDOE 15 Principles

Restraint or seclusion should never be used in a manner that restricts a child’s
breathing or harms the child.

The use of restraint or seclusion, particularly when there is repeated use for an
individual child, multiple uses within the same classroom, or multiple uses by the
same individual, should trigger a review and, if appropriate, revision of strategies
currently in place to address dangerous behavior; if positive behavioral strategies
are not in place, staff should consider developing them.

Behavioral strategies to address dangerous behavior that results in the use of
restraint or seclusion should address the underlying cause or purpose of the
dangerous behavior.

Teachers and other personnel should be trained regularly on the appropriate use
of effective alternatives to physical restraint and seclusion, such as positive
behavioral interventions and supports and, only for cases involving imminent
danger of serious physical harm, on the safe use of physical restraint and
seclusion. As used in this document, the phrase “dangerous behavior” refers to
behavior that poses imminent danger of serious physical harm to self or others.

USDOE 15 Principles

Every instance in which restraint or seclusion is used should be carefully and
continuously and visually monitored to ensure the appropriateness of its use and
safety of the child, other children, teachers, and other personnel.

Parents should be informed of the policies on restraint and seclusion at their child’s
school or other educational setting, as well as applicable Federal, State, or local
laws.

Parents should be notified as soon as possible following each instance in which
restraint or seclusion is used with their child.

Policies regarding the use of restraint and seclusion should be reviewed regularly
and updated as appropriate.

Policies regarding the use of restraint and seclusion should provide that each
incident involving the use of restraint or seclusion should be documented in writing
and provide for the collection of specific data that would enable teachers, staff, and
other personnel to understand and implement the preceding principles.
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ADE Guidance Document

v/special-education/2014/05/08/seclusion-restraint-guidance/
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Move On When go

ADE Guidance Document

1. Prohibit some disciplinary procedures

2. Exhaust all other efforts before using seclusion or
restraint

3. Create positive behavioral systems

4. Use data to assess the underlying causes of
misbehavior and identify successful interventions

5. Train staff in proactive and preventative approaches
6. Train staff in crisis de-escalation or intervention

7. Document and report every instance of crisis
intervention in a timely manner

8. Use seclusion or restraint equitably without diminishing
student rights or safety

OSEP Technical Assistance Center - PBIS
www.pbis.org

== 4
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~5% of Students

Intensive Intervention:
Specialized

Individualized
Systems for Students
with High-Risk Behavior

Specialized Group
Systems for Students
\_With Af-Risk Behavior

Targeted Intervention:

Primary Prevention:
School-/Classroom-
Wide Systems for
All Students,
Staff, & Settings

~80% of Students

~15% of Students

Positive Behavior Interventions and Supports (PBIS)

Triangle of Student Referrals

Intensive, Individual Interventions

. 6+ referrals
: < sy, > 6* refermals

"l'ar"eledGm\lp Interventions <:| 5-10%] (51000 |:>2—Sreferra]s

Universal Interventions

. </ s0-90% 80-90% > 0-1 referral

Rate your school Culture

1. Use a staff perspective O
A ty1 2. Use a student perspective [
Low High

Predictable 1 2 3 4 5

Consistent ! 2 3 4 >

Positive 1 2 3 4 5

Safe 1 2 3 4 5
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Procedures for Teaching
Expected Behavior

b o | [meanibaa |
e

SRR

‘What do we Do?

<

Steps to School-Wide PBS (Tier 1)

1. Establish problem-solving (Leadership) team
2. Assess school’ s discipline challenges

3. Choose 3 to 5 school-wide expectations (e.g., “Be
Safe, Be Respectful, Be your Personal Best’gj

4. Identify all relevant environments

5. Define the specific behaviors for each environment
6. Teach those specific behaviors

7. Reward students for choosing those behaviors

8. Monitor and revise

Redesign Learning &
Teaching Environment

School Rules
NO Food
NO Weapons
NO Backpacks

NO Drugs/Smoking

NO Bullying
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Sacaton Middle School, AZ
)y ] )
Braves’ Expectations
Be Respectful Be Responsible @
. T Bepreparet I eup Ty
( language + Beontask fashion
Classroom ¢ Listen and follow adult + Behere & be on time * Keep your area organized
directions o Keep hands feet & objectsto
* Enjoy electronic devices during yourself
| non-instructional time | w
* Use courteous & appropriate * Report problems T Keep hands, feet, & objects to
Outside/ language * Keepareaclean yourself
Recreation || * Listenandfollow adukt . Walk i * Suyind dareas
Areas directions
* Befriendly & include others
* Flush + Takeareof facliyproperly |+ Washhands
Bathroom | | * Respect * Leave * Reportany pr
you're finished
| | * KeepsurfacesGraffivifree |
+ Use inside voice * Haveapass + Enter/Exitinan orderly
Office * Wait your turn * Stayin designated areas fashion

Teach the Expectations

7/9/114
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Celebrate Success

= Elementary

@ Secondary

Tier 1 Interventions
Classroom Management

Tier 1 - Classroom Management Strategies

Predictable routines
(teachers)
Predictable routines
(students)

Arrange fumiture for:

o Visivlity
o Easeof
movement
o Clarity of
expectations
o Reduced
distractions

Teach, post & remind
3-5 positively stated
expectatons

Gain student input
Teach & discuss or
practice expectations
in different routines.
Teach & discuss or
practice non-
examples (problems)
Pre-teach prior to
challenging routines
Move, look, interact
actively to monitor

Use data: Are rules.
being followed? If not
who, where, what?

Use varied ways to
ensure high rates of
student responding
Move around and
Interact frequenty
Make adjustments as
needed to:

o Pace
< Difficulty

o Prompts

o Wait ime
Offer trequent
choices

Direct Instruction
Computer Assisted
Instruction
Class-wide Peer
Tutoring

Guided Notes
Response Cards

Positive, specific and
contingent praise
Positive feedback ate
4:1.ration to
corective feedback
Ensure students
Know how they eam
positive feedback
Group contingencies
that promote positive
student feedback
Behavior Contracts.
‘Token Economies

Calm, immediate,
Drief, predictable and
respectful error
correction
Turn mistakes into
leaning opportunities
Use a variety of
strategies as needed
10 ensure success
o Planned ignoring
o Differential
Reinforcement
 Error Correction
Time Out from
Reinforcement
Prevent further
escalation

7/9/114
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Bully-proofing as Tier 1 Intervention

adapted from Borgmeier, Scott, & Horner

each a “stop’

niversal Positive dividual Studel

- |
signal Staff training Supports
“atnn” Teach how to .
Define & Teach Teach “stop train “stop" Function-base:
Expectations routine Signal support for
gna Aggressive
Consequences ;I:;T:eBystander Teach Student (bully),
E?rrol?sehaworal Precorrection Function-base
Teach being X support for
Ked to “stop] Teach supervigor victim
Data System asked to “stop’ routine

Data

@ Ascary or “four letter” O Powerful when used to
word discuss discipline

O Empowering when used by
school teams

O Reviewed frequently to

@ Just numbers determine areas of strength

and weakness

m Should not intimidate
us

7/9/114
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SWIS ¢
M—

SWIS Dashboard

Avrage Beterl s oy e enth

Office Referrals per Day per Month

Last Year and This Year

r E)ay
o

N
a
—1
]

S
=

;]
!

Ave Referrals pe

7Sept Oct Nov Dec Jan Feb Mar Apr May Jun
School Months

Scenarios

@ You work in a middle school of 650 students.
Last school year there were 100 referrals.

= You work at an elementary school of 450
students. Last year there were 800 referrals

7/9/114
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>

Average Referrals Per Day
»w &

°

Practice with Data

Average Referrals Per Day Per Month

All, 2011-12

— 75th Percentile
4 6.50
o Al — Median Score €—
< o 5.35
4.89 .53 26th Percentile
—3.38.
3

' B B B B BE B B B |

I AR A R SRR R

School Months

Our average Major and Minor ODRs per school day per month [
are higher than national median for a school of our enrollment
size for all months except June. We have peaks in frequency of
problems in Nov, Dec, Jan, and March with an increasing trend
from September to March.

60

40

Number of Referrals

When are behaviors happening?

Referrals b¥ Time

Beacon Hills Elementary

11:30
12:15
1:30

K NN NN
o &8 PO &

o & o
o S
o° o kS S K w v - A

Time

Beacon Hills Elementary

What?

Physical Aggression
Defiance
Defiance (minor)
Harassment
Physical Contact
(minor)

Where?
Classrooms
Playground
Hallways
(transitions)

= SCHOOL-WID|
i DATA

7/9/114
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Beacon Hills Elementary
Where are behaviors happening?

w 160 Classrooms

® 140
£ 120 Playground

S 1007 Hallways (transition times)

: :g Cafeteria

E ‘200

2 o —T—TT = T T T T
o ,@"’A s qe*\&\y(f E o ,\‘4\ of o &S

«

Location

Harbor Haven Middle School

School-wide Data
Referrals bf Grade

il o
i Majority of referrals
3 w come from 6t and 7th
é ‘;’D grades.
2
AP S S S S S S S S S S S .4
e @
e
i 11 students have more
i than 2 referrals.

Multi-Year Example

Describe the

narrative for this
school.

Year One ™
Year Two

Average Referrals Per Day

N
AR R A IR R S R

School Months

7/9/114
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Practice with Data

Average Referrals Per Day Per Month
All, 2011512

— 75th Percentile

o, 242 e Median Score €—|
<« 70 584 = edian Score
489 BN, o 25th Percentile

PRy T3 i "
324

>

»

—

Average Referrals Per Day
'S

°

— T
R A R A

School Months

= Our average Major and Minor ODRs per school day [
per month are higher than national median for a
school of our enroliment size for all months except
June. We have peaks in frequency of problems in

N N 1 A na TR Y

Defining a Problem with

Precision
What?
When?
Why? Where? Who?

Precision Statement & Hypothesis

@ We have high rates of physical aggression on
the playground between 12:00 and 1:45 p.m.
Students from 3 grade are involved at their
lunch and second recess times. It appears that
competitive games are turning physical and
this is being encouraged by bystanders and
maintained by peer attention.

7/9/114
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~5% of Students

Intensive Intervention:
Specialized
Individualized
Systems for Students
with High-Risk Behavior

Primary Prevention:
School-/Classroom-
Wide Systems for
All Students,
Staff, & Settings

~80% of Students

8)

Targeted Intervention:
Specialized Group
Systems for Students
with Af-Risk Behavior

~15% of Students

Positive Behavior Interventions and Supports (PBIS)

What is Check In/Check Out?

CICO is a highly effective, evidence-based
intervention that helps students and staff develop
positive connections while teaching social and
self-management skills to at-risk students

7/9/114
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Tier 2 Interventions - CICO
(Assumed Function = Attention)

HAWK Report
Date Student __Jason___ Teacher.

Be Safe Be Respectful Bo Your Personal Bost [ Toacher
0=No initials
1= Good
2= Excellent
Class. @1 2 o 1 @0 1@ 0 1
Recess o 12 o (U 2 |o O 2
Class. o @ 2 o 12 [0 (D 2 o @2
Lunch o 1 @ o 1 @0 1@

Class o 2 o (W2 |0 1@ 0 1
Recess o 7@ 0o 1Q&Q |0 1@

Class o 12 o (W 2 o @2 o 1 (2
TowalPoints = 39 Today 7o_% Goal %

Points Possible= 50

CICO at Home

Tocation >
Kitchen Bathroom Bedroom
* Take Only * Everyone | * Keep
B What you Gets a Voices
e Need Tum Down
Respectful |+ share * Privacy
Please
« Clean up Brush + PutToys ||
After your Away
Yourself Teeth * Make Bed
Be * Help with 2x/Day Each Day
3 Chores Clean * Ready for
ResponSIbIe * Wash Bedat8
Hands
before
+ Caim Body Always | + Caim body
B * Hands to Flush on Bed
>e Self Wash
Kind + Parent Hands
Present

Function of CICO

The primary function of CICO is to
improve the overall efficiency of the
school-wide procedures, while
reducing the number of individualized
interventions that are needed.

7/9/114
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Why does CICO work?

= Improved structure
correct behavior.

* System for linking student with at least one
positive adult.

* Student chooses to participate.

= Student is “set up for success”
» First contact each morning is positive.
* “Blow-out” days are pre-empted.

» First contact each class period (or activity period)
is positive, and sets up successful behavioral
momentum.

Results of PBIS
Findings

= Over 18,000 schools across the country
implementing PBIS with some fidelity

= Show decreases in suspensions, expulsions, and
office disciplinary referrals

Interpretation

= Fewer students with behavior problems = more
time for instruction

= Fewer students with behavior problems = more
time for intensive intervention for those students
who need it

Note - Data on reductions in S/R not yet available

Irving ES  Irving ES  Irving ES  Irving ES
200102 200203 200304 200405

Irving ES 200102 | Irving ES 200203 | Irving ES 200304 | Irving ES 200405
B Pct6up 12% 3% 3% 0%
O Pct2to5 24% 17% 8% 3%
B PctOto1 65% 80% 89% 97%

7/9/114
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Cost/Benefit (http://pbismaryland.org/)

00 Copr o

e S22 00

~5% of Students
Intensive Intervention:
Specialized
Individualized
Systems for Students
with High-Risk Behavior Targeted Infervention:
Specialized Group
Systems for Students
with Af-Risk Behavior
Primary Prevention: ~15% of Students
School-/Classroom- N
Wide Systems for
All Students,
Staff, & Settings
~80% of Students

Positive Behavior Interventions and Supports (PBIS)

SELECTING
INTERVENTIONS

How do we know what to do when a
student is experiencing social
behavior failure?

7/9/114
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The Basics
@ Behavior is purposeful

@ Behavior is learned

= Behavior is predictable

@ Behavior is interactive

= Behavior CAN be taught!

Function ... %ﬁ

@ People behave for a reason - we call
this “function”

@ Function:
« Does he/she get something?
= Tangibles, attention, stimulation, people, etc.
» Does he/she avoid or escape something?
= People, activities, embarrassment, tasks, etc.

PROBLEM BEHAVIOR IS FUNCTIONAL

1. We all repeat certain behaviors if they work for
us (if they are reinforced)

2. But what works (reinforces) one person's
behavior is not always the same as what
reinforces another person’s behavior

3. Some common reinforcers are attention,
escape, tangible, automatic (sensory)

7/9/114
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4 CHILDREN WHO RUN AWAY

1. One runs because it often works to escape
from the classroom demands

2. One runs because she has often gained access
to the swing on the playground

3. One runs because he has often gained adult
attention in the form of the chase

4. One runs simply because it feels good

4 CHILDREN WHO HIT THEMSELVES

1. One hits head because he has often escaped
demands in the past

2. One hits head because she has often gained
access to preferred items in the quiet corner

3. One hits head because he has often gained
attention from adults

4. One hits head because it either feels good or
stops some other discomfort

4 TEENS WHO HURT OTHERS

1. One hits and pushes because he has often
escaped the other person (“Leave me alone”)

2. One hits and pushes because she has often
gained access to some thing (“Give me your
lunch”)

3. One hits and pushes because he has often
gained attention from adults (e.g., threats,
lectures, etc)

4. One hits and pushes because she has often
seen others get in frouble as a result

7/9/114
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A -
W , ' “A problem
= incorrectly defined

@ leads us to

solutions that may

m not effect change.”

FUNCTIONS OF BEHAVIOR

|

‘ Gain/Keep ‘ ‘Avoid/Escape‘

FUNCTIONS OF BEHAVIOR

|

‘ Gain/Keep ‘ ‘Avoid/Escape‘
[ [

[ |
| sensory | [ social | [ Thing/Activity |

7/9/114
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FUNCTIONS OF BEHAVIOR

[

‘ Gain/Keep ‘ ‘ Avoid/Escape ‘
‘ | [

‘ Sensory ‘ ‘ Social ‘ ‘ Thing/Activity ‘
« Sounds + Adults « Video Games
« Textures « Peers « Math worksheets
+ Tastes « Stirring the pot + Exercise
« Touch « Crowds + Soda
« Smells LI « Organizing
+ Movement

What to Expect in a BIP?

1. Prevent — avoid or change the antecedents so that
the problem behavior is less likely to occur

2. Extinguish — do not allow the problem behavior to be
reinforced so that it weakens over time

3. Teach — a new behavior to replace the problem
behavior

4. Reinforce - the new replacement behavior so that it
strengthens over time

5. Monitor — keep records that tell you how well the plan
works

Behavior: Aggression and Yelling
Function: GET what was denied

e Prevent e Social Story to practice handling
being denied
e Important role as computer tutor
e Self managing his own behavior
e Extinguish e Do notlet Teddy keep computer
after having hit someone
To take turns and give up his time
To ask politely for more time
Turn taking with self-reinforcement
Asking with more time on computer
# of aggressions/vocalizations
# of times he asks for his turn

e Teach

e Reinforce

e Monitor

7/9/114
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Behavior: Hits and Pushes Others
Function: GET Attention
> Prevent > Greater supervision with others
» Frequent attention before hitting
k . > Ask others to walk away
» Extinguish , Give attention to victim
» Teach > How to play/interact with others
» How to ask for adult attention
\ . > Nice play ... with attention
> Reinforce Asking ... with attention
. > # hitting and/or pushing
» Monitor > # asking for attention
Behavior: Hits and Pushes Others
Function: AVOID Attention
> Prevent > Greater supervision in groups
> Group time in small doses
> Extinguish > No removal from group for hitting
» Get between child and victim
> Teach > How to play/interact with others
» How to ask for a break
> Reinforce > Nice play ... with a break
> Asking ... with a break
> Monitor > # hitting and/ or pushing

% time in group vs alone

Advanced Tiers Tool (MATT) https://www.pb

*

What should be included in a BIP?

Horner, Sampson, Anderson, Todd & Eliason (2012) Monitoring

Behavior su,

nent.org/home

port plans are individualized to accurately address

student neegs/ problems

Interventions are evidence-based

Include a problem statement (summary statement) with (a) operational
definition of problem behavior(s), (b) antecedent events, and (c)
consequences that maintain the problem behavior

Include strategies (linked to the function of behavior) for

* Preventing the problem behavior,

* Minimizing reward of problem behavior, and

* Rewarding appropriate behavior

Collect and use data to monitor impact on student behavior

Assess fidelity of implementation

7/9/114
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What should be included in a BIP?

Tovannone (in progress) PBS Tier 3: FBA & BIP Technical Adequacy
Google it

*A minimum of one strategy that addresses and modifies
antecedent events

*A minimum of one reﬁ)lacement behavior is taught to the student
and linked to the FBA hypothesis

*A minimum of one strategy to reinforce the replacement behavior
and provide the same outcome as did the problem behavior

*A minimum of one strategy that eliminates the maintaining
consequences (extinction)

*Crisis plan identified (if needed)
*Monitor both problem and replacement behavior

*Monitor Fidelity of Implementation

Think BEFORE, DURING, & AFTER

®m BEFORE: Challenging behavior (to prevent it)

= BEFORE: Preferred/Replacement behavior (to
prompt it)

m DURING: Challenging behavior (to extinguish it and
prevent harm/disruption)

= DURING: Preferred/Replacement behavior (to
reinforce it)

= AFTER: Challenging behavior (to prevent it next
time)

®m AFTER: Preferred/Replacement behavior (to
reinforce it)

INITIAL BEHAVIOR PLAN - SPECIFIC ACTIONS OF STAFF

(e.g., Prevent, Teach, and differentially Reinforce)

WHAT TO DO BEFORE BEHAVIOR
1. Modify Physical/Social Environment
2. Modify/Clarify Expectations
3. Teach Preferred/ Replacement Behavior

WHAT TO DO DURING BEHAVIOR
1. Minimize Disruption or Harm to Others
2. Avoid Reinforcing Challenging Behavior
3. Prompt and Reinforce Replacement Behavior

WHAT TO DO AFTER BEHAVIOR
1. Reinforce Replacement Behavior Imnmediately
2. Help the learner resume participation
3. Reinforce other Preferred Behaviors

7/9/114
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rne Larry

Date Observer

Preferred Behavior: see CICO checklist (Be Responsible. Respectful. and Safe]

Procursor Behaviors: demeaning, arguing, bossing and demanding

- Problem Behaviors: hitiing. kicking and spitting
BEFORE (Prevent) Correct?
1. Everyam - him to be Rospectful, Safe _Yes _ No|
2._Follow the checklist throughout the day _Yes _No|
3. Any time you seefhear him following expectations — Reward with praise and affection _ves _No|
4._Aftor overy routine - Reward him for following the ions (if he cid) _Yes _No|
5. Ask for his help (little favors) on many easy tasks (high success) throughout the day _Yes _No
6. Reward him for helping with attention and praise _ves _No|
DURING (M-um Corroct?
1. 1f Procursor behaviors occur during routine - Ignore ... do not respond 10 any _Yes __No|
negotiations, complaints, demands of threats (roward proforred banavier # you can).
2. Instead, do either of the following: Yes

3) visually. show him his checklist (or the task) as a reminder of what is expected, or
b) hold your finger up as if o say “wait... Il get back to you soon”

©

It Problom behaviors occur - Say. (only once) “Make a safe choice” and then walk himto |__Yes
the comer or other designated area safe for others. Do not interact with him otherwise.

4. Once in a “safe place” - set timer for 10 mins. Say (only once) "When you've been calm for |__Yes _|
a while you can come back out’. No other interaction
AFTER (Selectively Reinforce) Correct?.
1. Completing a Routine - Provide positve and specific feeaback at end of each routine __ves
regarding his preferred behavior, add up the points, encourage him, provide. ots of affection.
2. badrouting (more polas iseed then serned),:sa the cieckiht s # resincer hatho can [ Yes
start fresh agais the next routine
3. Problom Bohavior has onded whon timor goos off —Toll him “you've made an groat _vos
choice to be safe”. "Lets go eam some points". Resume the schedule where he left off.
TOTAL (# Yos / # Total)
Porcent Score
Glen Dunlap, Rose lovannone,
Carie English, Donald Kincaid, Kelly Wilson,
Kathy Christiansen, & Phillip Strain
\ / |
THE SCHOOL-BASED MODEL OF
PREVENT Interventions TEACH Interventions REINFORCE Interventions
Providing choices **Replacement Behavior  **Reinforce Replacement
__ Transition supports

Functionally equivalent
Physically incompatible __Functionally equivalent
Physically incompatible

__ Environmental supports

__ Curricular modification

(eliminating triggers) ficacademic slls — Discontinue reinforcement
_ Adult verbal behavior Problem-solving strategies __ Of Problem behavi
ice) ~Growp mmmgemes (peer,
Classroom management General coping teacher)
™ » N strategies Increase ratio of + to —
Increase noncontingent Specific social skills responses
;":'m“"‘e"‘ Home-to-school reinforcement
etting even Teacher-pleasing system
god' lﬂm"f , behaviors Delayed gratification
__Opportunity for prosocial N
P evior (phes sipor)”  — Learning skills strategies
Peer modeling or peer .
reinforcement| ?ﬁ;’,{,‘;““gf"‘“"‘ oelt.

Independent responding
_ Increased engaged time

Does theseverty o ntensity ofthe student’s roblem behavior
pose a threat to self o UNo

1f yes, is a crisis mmvmmn phn nemea? UYes UNo

“~Al Interventions marked with astarisks nead to be salacted and Included In tha student’s PTR Intervention e

Support by G. Duniap,
0. Kinca K Wik, K. Covsiarsen.» Stra, 3nd . EnGih, Copyrght & 2010 Pout . 8150663 PblkhIng Co, In A S
reserved.
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Potential PBIS Funding Sources

Special Education - Per IDEA, a percentage of funding may be used for
RTI/PBIS.

School Improvement - Intervention six — School Environment
Intervention five — Positive School Climate

Title | - Language in NCLB regarding barriers to learning, and
professional development for pupil services personnel

Early Childhood - include social-emotional learning/well-being in
Guideline 3.0 Program Practices: Curriculum, Environment, and
Guideline 6.0 Child Assessment

School Safety Program - School Safety and Prevention Teams

Character Education Program - matching funds for character education
programs that have included PBIS

Thank You

Celeste Nameth
celeste.nameth@azed.gov

Dan Davidson
dpd@nau.edu
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